OXFORD
UNIVERSITY PRESS

198 Madison Avenue
New York, NY 10016 USA
Great Clarendon Street, Oxford OX2 6DP UK
Oxford University Press is a department of the University of Oxford.
It furthers the University's objective of excellence in research, scholarship,
and education by publishing worldwide in
Oxford New York
Auckland Cape Town Dar es Salaam Hong Kong Karachi
Kuala Lumpur Madrid Melbourne Mexico City Nairobi
New Delhi Shangh ai Taipei Toronto
With offices in
Argentina Austria Brazil Chile Czech Republic Fran ce Greece
Guatemala Hungary Italy Japan Poland Portugal Singapore
South Korea Switzerland Thailand Turkey Ukraine Vietnam
OXFORD and OXFORD ENGLISH are registered trademarks of
Oxford University Press in certain countries.

© Oxford University Press 2011
Database right Oxford University Press (maker)
No unauthorized photocopying.
All rights reserved. No part of this publication may be reprodu ced,
stored in a retrieval system, or trans mitted, in any form or by any means,
without the prior permission in writin g of Oxford University Press,
or as expressly permitted by law, or under terms agreed with the appropriate
copyright clearance organization. Enquiries concerning reproduction outside
the scope of the above should be sent to the ELT Rights Department, Oxford
University Press, at the address above.
You must not circulate this book in any other binding or cover
and you must impose this same condition on any acquirer.
Any web sites referred to in this publication are in the public domain and their
addresses are provided by Oxford University Press for information only.
Oxford University Press disclaims any responsibility for the content.
General Manager, An1erican ELT: Laura Pearson
Publisher: Stephanie Karras
Associate Publishing Manager: Sharon Sargent
Senior Development Editor: Andrew Gitzy
Associate Development Editors : Rebecca Mostov, Keyana Shaw
Director, ADP: Susan Sanguily
Executive Design Manager: Maj-Britt Hagsted
Associate Design Manager: Michael St einhofer
Electronic Production Manager: Julie Armstrong
Production Artist: Elissa Santos
Cover Design: Molly Scanlon
Image Manager: Trisha Masterson
Image Editors: Robin Fadool and Liaht Pashayan
Production Coordinator: Elizabeth Matsumoto
ISBN: 978-0-19-475625-9 Reading Writing 4 Srudent Book Pack
ISB N: 978-0-1 9-475641 -9 Reading Writing 4 Srudent Book
ISBN: 978-0-19-475621-1 QOnline Practice Student Access Cod e Card
Printed in China
This book is printed on paper from certified and well-managed sources .
10 9 8 7 6 5 4 3 2 1

ACKNOWLEDGMENTS
The publish,," would like to thank the followingfor their penn iss ion to "eproduce copyrighted
material: p. 7, from Superheroes and Philosophy: Truth, Justice, and the Socratic Way edited by
Tom Morris and Matt Morris. Used by permission of Open Court Publishing Company,
a division ofCarus Publishing Company. Chicago, IL, copyright © 2005 by Open Court;
p. 12, from "'Love Kitten' to Child Literacy," April 30, 2008, http: //edition.cnn.com.
Used by permission of CNN; p. 13, from "Cleaning Her Mountains One Bottle at a
Time," May 15,2008, http: //www.cn n.com. Used by permission ofCNN; p. 32, from
"So Much Dead Space" by Paco Underhill, Coriference Board Review, September/October

ii

2006, Vol. 44, Issue 5. Used by permission; p. 66, from Bird by Bird by Anne Lamott,
copyright © 1994 by Anne Lamott. Used by permission ofpantheon Books. a division
of Random House, Inc.; p. 109, from "Two Styles ofSongwriting" by Janis Ian.
Copyright by Janis Ian. All rights reserved. www.janisian.com. Used by permission of
the author; p. 115, from "What Does It Take to Be A Successful Artist?"' in Making a
Living in the Fine Arts by Curtis W. Casewit. Collier Books. Macmillan, 1984; p. 142, from
"Anatomy ofa Nutrition Trend," Food Insight. March/April 2002, http: //www.ific.or~.
Used by pernlission from the International Food Information Council Foundation.
2009: p. 167. from "Making My First Post-College Decision:' by Devin Reams. Ready or
Not, Here Comes Life. http: //www.employeeevolution.com. Used by permission of Devin
Reams and Brazen Careerist, Inc.; p. 186, from "A tribe is discovered in a clearing of
the Brazilian rainforest: should we leave them alone or prepare ~hem for the 21st

century" by Jeremy Watson. June 1, 2008. Sunday edition, News.Scotsman.com.
Used by permission of The Scotsman Publications Ltd.; p. 193. from "International
Team of Scientists Discovers New Monkey Genus," ScienceDaily, May 11,2006. Used
by pernlission of the University of Alaska Museum of the North; p. 194, "Newly
Discovered Monkey Is Threatened with Extinction" as appeared in ScienceDaily. August
2,2008. Used by pernlission of The Wildlife Conservation Society; p. 210, "Adventurer;
Setting Out into the Wilderness With Only a Knife," by Jonathan Green, from The New
York Times, October 6,2006. © 2006 The New York Times. All rights reserved. Used by
permission and protected by the Copyright Laws of the United States. The printing,
copying, redistribution, or retransmission of the Material without express written
permission is prohibited. www.nytimes.com; p. 217, "JERSEYANA; Man Against
Nature, And Nature is Winning," by Lisa Suhay abridged from The New York Times,
November 21,1999. Used by permission of the author: p. 234. from Play by Stuart
Brown with Christopher Vaughan. copyright © 2009 by Stuart Brown. Used by
pernlission of Avery Publishing, an imprint of Penguin Group (USA) Inc.
The publishers would like to thank the following for their kind permission to reproduce
photographs: Cover Yukmin/Asia Images/Getry Images; Jupiter Images/Workbook Stock/

Getty Images; David Anderson/iStockphoto; 4x6/iStockphoto; Kuzma/iStockphoto;
TrapdoorMedia/iStockphoto; vi Marcin Krygier/iStockphoto; xii Riistem GDRLER/
iStockphoto; p. 2 PCN Photography/Alamy; p. 4 MARVEL/SONY PICTIJRES{TIIE KOBAL
COLLECTION (Aunt May); p. 4 Stock Montage/Getty Images (Emerson): p. 4 REUTERS/
Keith Bedford (Bono); p. 4 Dave M. Benert/Getty Images (Lessing); p. 7 Lana Sundman/
Alamy; p. 8 WARNER BROS/DC COMICS{TIIE KOBAL COLLECTION (Batman); p. 8 Ryan
McGinnis/age fotostock (police); p. 9 Lana Sundman/Alamy: p. 12 John Shearer/Getty
Images; p. 14 PhotoAito/Sandro Di Carlo Darsa/Getty Images; p. 21 Tetra Images/Getty
Images; p. 28 Thomas Dressler/age fotostock; p. 32 Satish Kaushik{fhe India Today
Group/Getty Images; p. 33 Robert Harding Picture LibraIy/SuperStock; p. 39
Stagedhomes.com; p. 40 Stagedhomes.com; p. 45 imagebroker.net/SuperStock; p. 47
IndexStock/SuperStock; p. 50 Raymond Forbes/age fotostock; p. 54 Beau Lark/
photolibrary.com; p. 56 Elizabeth Knox/Masterfile (older); p. 56 Masterfile (younger);
p. 59 LWA/Larry Williams/Getty Images; p. 63 Robert Manella/Getty Images; p. 65 AP
Photo/Nati Harnik; p. 73 beasty/Shutterstock; p. 76 Chris Pancewicz/Alamy; p. 80 Colin
Monteath/age fotostock; p. 82 Masterfile Royalty Free (dirty dishes): p. 82 Joe Belanger/
Shu tterstock (cleaning supplies): p. 82 HaITi Tahvanainen/Getty Images (AC); p. 82
Raymond Forbes/age fotostock (faucet); p. 82 Masterfile Royalty Free (laundry); p. 82
Magelanic Clouds/Alamy (stove); p. 84 Corbis Premium RF/Alamy: p. 85 Markus Renner/
Getty Images; p. 91 EITAN ABRAMOVICH/AFP/Getty Images; p. 92 Craig Holmes/age
fotostock: p. 96 Serg64/Shutterstock; p. 100 Photodisc/Oxford University Press; p. 104
Bernard Jaubert/age fotostock; p. 109 Brigitte Engl/Redferns/Getty Images: p. 110
Michael Ochs Archives/Getty Images; p. 113 Denkou Images/Alamy; p. 115 Peter
Horree/Alamy; p. 122 Janette Pellegrini/Wirelmage/Getty Images Uones); p. 122
Michael Ochs Archives/Getty Images (Holiday); p. 125 tu rkishblue/Shurterstock; p. 130
Zomi/Getty Images; p. 132 Alena Dvorakova/iStock photo (chocolate); p. 132Stockbyre/
Oxford University Press (tomato); p. 132 Ingram/Oxford University Press (carrot); p. 135
Masterfile Royalty Free; p. 136 Tony Anderson/Getty Images; p. 140 Chris Schmauch/
Alamy; p. 141 Rudchenko Liliia/Shutterstock: p. 146 Reflexstock/Pureline/Pokorski;
p.149AmyWalters/Shutterstock; p.156 REUTERS/MarioAnzuoni; p.158 Masterfile
Royalty Free (class); p. 158 ColorBlind/Getty Images (work); p. 161 Edward Pond/
Masterfile; p. 165 ACE STOCK LIMITED/Alamy; p. 167 Serp/Shutterstock; p. 171 Corbis
Super RF/Alamy (chart); p. 171 Pierre Tremblay/Maste rfile (analys t); p. 174 Ariel Skelley
/Getty Images; p. 182 PAUL SPRINGETT/photolibrary.com; p. 184 Andreas Meyer/
Shutterstock (space); p. 184 Stocktrek Images/Getty Images (fossil); p. 184 DOUG
ALLAN/SCIENCE PHOTO LIBRARY (iceberg); p. 184 Ocean Image Photography/
Shutterstock (shipwreck); p. 186 REUTERS/Ho New; p. 191 Cheryl A. Meyer/
Shutterstock; p. 193 Zina Deretsky, National Science Foundation; p. 197 Kathleen
Finlay/Masterfile; p. 199 JetfRotman/Aiamy; p. 206 Red Cover/Masterfile; p. 211 Rick
Scibelli Jr.{fhe New York Times/Redux; p. 217 First Light/Alamy; p. 221 Jeff Gross/Getty
Images; p. 225 Justin Bailie/Getty Images; p. 232 Juanmonino/iStock photo (spotty guy);
p. 232 Francesco Ridolfi/Shu tterstock (suit guy); p. 234 The National Institute for Play;
p. 235 Oppenheim Bernhard/Getty Images; p. 238 Digital Vision/age fotostock; p. 240
Cusp/SuperStock; p. 246 Masterfile Royalty Free; p. 249 View Stock/age fotostock.
Illustrations by: p. 4 Stacy Merlin; p. 30 Stuart Bradford; p. 47 Stacy Merlin; p. 56 Stacy
Merlin; P. 66 Barb Bastian; p. 106 Stuart Bradford; p. 132 Stacy Merlin; p. 158 Stacy
Merlin; p. 184 Stacy Merlin; p. 185 Karen Minot; p 208 Karen Minot; p. 214 Karen
Minot; p. 232 Stacy Merlin.

lijtD.t·'ii LI______________________________________________________________________________________
Debra Daise taught ESL at the University of Colorado for many years. She has served in a
number of positions in Colorado TESOL and has long been interested in helping students
develop a love of reading and writing.
Chari Norloff has been an ESL instructor in the Intensive English Program at the
University of Colorado for twenty-five years. Prior to that, she taught EFL in the Middle East.
She has a special interest in teaching reading and writing to help her students prepare for
academic success.

Paul Carne has enjoyed a wide-ranging career in the teaching and testing of English as a
second or other language. He is an experienced skills teacher at all levels, co-author of two
successful textbook series, and has developed major examinations for the international market.

~t~;lyiii~d IL___________________________________________________________________________
Marguerite Ann Snow holds a Ph.D. in Applied Linguistics from UCLA. She is a
professor in the Charter College of Education at California State University, Los Angeles
where she teaches in the TESOL M.A. program. She has published in TESOL Quarterly,
Applied Linguistics, and The Modern Language Journal. She has been a Fulbright scholar
in Hong Kong and Cyprus . In 2006, she received the President's DistingUished Professor
award at Cal State LA. In addition to working closely with ESL and mainstream public school
teachers in the United States, she has trained EFL teachers in Algeria, Argentina, Brazil, Egypt,
Japan, Morocco, Pakistan, Spain, and Turkey. Her main interests are integrated content and
language instruction, English for Academic Purposes, and standards for English teaching
and learning.
Lawrence J. Zwier holds an M.A. in TESL from the University of Minnesota. He is
currently the Associate Director for Curriculum Development at the English Language Center
at Michigan State University in East Lansing. He has taught ESL/EFL in the United States,
Saudi Arabia, Malaysia, Japan, and Singapore. He is a frequent TESOL conference presenter
and has published many ESL/EFL books in the areas of test-preparation, vocabulary, and
reading, including Inside Reading 2 for Oxford University Press.

Cheryl Boyd Zimmerman is associate professor ofTESOL at California State
University, Fullerton. She speCializes in second-language vocabulary acquisition,
an area in which she is widely published. She teaches graduate courses on secondlanguage acquisition, culture, vocabulary, and the fundamentals of TESOL and is
a frequent invited speaker on topics related to vocabulary teaching and learning.
She is the author of Word Knowledge: A Vocabulary Teacher's Handbook, and
Series Director of Inside Reading, both published by Oxford University Press.
iii

We would like to ack now ledge the advice of teachers from all over the world who participated in online
reviews, focus groups, and editorial reviews. We relied heavily on teacher input throughout the extensive
development process of the Q series, and many of the feature s in the series ca me directly from feedback
we gathered from teachers in the classroom. We are grateful to all who helped.

:r...
Harris College, TX; Deborah
Anholt, Lewis and Clark College, OR; Robert Anzelde, Oakton Community
College, IL; Arlys Arnold, University of Minnesota, MN; Marcia Arthur,
Renton Techn ical College, WA; Anne Bachmann, Clackamas Com munity
College, OR; Ron Balsamo, Santa Rosa Junior College, CA; Lori Barkley,
Portland State University, OR; Eileen Barlow, SUNY Albany, NY; Sue Bartch,
Cuyahoga Community College, OH; Lora Bates, Oakton High School, VA;
Nancy Baum, University of Texas at Arlington, TX; Linda Berendsen, Oakton
Community College, IL; Jennifer Binckes Lee, Howard Commun ity College,
MD; Grace Bishop, Houston Community College, TX; Jean W. Bodman,
Un ion County College, NJ; Virginia Bouchard, George Mason University,
VA; Kimberley Briesch Sumner, University of Southern California, CA;
Gabriela Cambiasso, Harold Wash ington College, IL; Jackie Campbell,
Capistra no Unified School District, CA; Adele C. Camus, George Mason
UniverSity, VA; Laura Chason, Savan nah College, GA; Kerry Linder Catana,
Language Studies International, NY; An Cheng, Oklahoma State University,
OK; Carole Collins, North Hampton Community College, PA; Betty R.
Compton, Intercultural Communications College, HI; Pamela Couch,
Boston University, MA; Fernanda Crowe, Intrax International Institute,
CA; Margo Czinski, Washtenaw Com munity College, MI; David Dahnke,
Lone Star College, TX; Gillian M. Dale, CA; 1. Dalgish, Concordia College,
MN; Christopher Davis, John Jay College, NY; Sonia Delgadillo, Sierra
College, CA; Marta O. Dmytrenko-Ahrabian, Wayne State University,
MI; Javier Dominguez, Central High School, SC; Jo Ellen Downey-Greer,
Lansing Community College, MI; Jennifer Duclos, Boston University,
MA; Yvonne Duncan, City College of San Francisco, CA; Jennie Farnell,
University of Connecticut, CT; Susan Fedors, Howard Community College,
MD; Matthew Florence, Intrax International Institute, CA; Kathleen Flynn,
Glendale College, CA; Eve Fonseca, St. Louis Community College, MO;
Elizabeth Foss, Washtenaw Community College, MI; Duff C. Gaida, Pima
Community College, AZ; Christiane Galvani, Houston Com munity College,
TX; Gretchen Gerber, Howard Community College, MD; Ray Gonzalez,
Montgomery College, MD; Alyona Gorokhova, Grossmont College, CA;
John Graney, Santa Fe College, FL; Kathleen Green, Central High School,
AZ; Webb Hamilton, De Anza College, San Jose City College, CA; Janet
Harclerode, Santa Monica Community College, CA; Sandra Hartmann,
Language and Culture Center, TX; Kathy Haven, Mission College, CA;
Adam Henricksen, University of Maryland, MD; Peter Hoffman, LaGuardia
Community College, NY; Linda Holden, College of Lake County, IL; Jana
Holt, Lake Washington Technical College, WA; Gail Ibele, University of
Wisconsin, WI; Mandy Kama, Georgetown University, Washington, DC;
Stephanie Kasuboski, Cuyahoga Community College, OH; Chigusa Katoku,
Mission College, CA; Sandra Kawamura, Sacramento City College, CA;
Gail Kellersberger, University of Houston-Downtown, TX; Jane Kelly,
Durham Technical Community College, NC; Julie Park Kim, George Mason
University, VA; Lisa Kovacs-Morgan University of California, San Diego,
CA; Claudia Kupiec, DePaul Un iversity, IL; Renee La Rue, Lone Sta r CollegeMontgomery, TX; Janet Langon, Glendale College, CA; Lawrence Lawson,
Palomar College, CA; Rachele Lawton, The Community College of Baltimore
County, MD; Alice Lee, Richland College, TX; Cherie Lenz-Hackett,
Un iversity of Washington, WA; Joy Leventhal, Cuyahoga Community
College, OH; Candace Lynch-Thompson, North Orange County Community
College District, CA; Thi Thi Ma, City College of San Francisco, CA; Denise
Maduli-Williams, City College of San Francisco, CA; Eileen Mahoney,
Camelback High School, AZ; Brigitte Maronde, Harold Washington College,
IL; Keith Maurice, University of Texas at Arlington, TX; Nancy Mayer,
University of Missouri-St. Louis, MO; Karen Merritt, Glendale Union High
School District, AZ; Holly Milkowart, Johnson County Community College,
KS; Eric Moyer, Intrax International Institute, CA; Gino Muzzatti, Sa nta
Rosa Junior College, CA; William Nedrow, Triton College, IL; Eric Nelson,
University of Minnesota, MN; Rhony Ory, Ygnacio Valley High School,
CA; Paul Parent, Montgomery College, MD; Oscar Pedroso, Miami Dade
College, FL; Robin Persiani, Sierra College, CA; Patricia Prenz-Belkin,

""~,-:",,":-,,,:.o
"[...
"A... E,,", Marcarena Aguilar, North

iv

I

Reviewers

Hostos Community College, NY; Jim Ranalli, Iowa State University, IA; Toni
R. Randall, Santa Monica College, CA; Vidya Rangachari, Mission College,
CA; Elizabeth Rasmussen, Northern Virginia Community College, VA;
Lara Ravitch, Truman College, IL; Deborah Repasz, San Jacinto College,
TX; Andrey Reznikov, Black Hills State University, SD; Alison Rice, Hunter
College, NY; Jennifer Robles, Ventura Un ified School District, CA; Priscilla
Rocha, Clark County School District, NV; Dzidra Rodins, DePaul University
IL; Maria Rodriguez, Central High School, AZ; Maria Ruiz, Victor Valley
College, CA; Kimberly Russell, Clark College, WA; Irene Sakk, Northwestern
University, IL; Shaeley Santiago, Ames High School, IA; Peg Sarosy,
Sa n Francisco State University, CA; Alice Savage, North Harris College, TX;
Donna Schaeffer, University of Wash ington, WA; Carol Schinger, Northern
Virginia Community College, VA; Robert Scott, Kansas State University, KS;
Suell Scott, Sheridan Technica l Center, FL; Shira Seaman, Global English
Academy, NY; Richard Seltzer, Glendale Com munity College, CA; Kathy
Sherak, San Francisco State University, CA; German Silva, Mia mi Dade
College, FL; Andrea Spector, Santa Mo.nica Community College, CA; Karen
Stanely, Central Piedmont Community College, NC; Ayse Stromsdorfer,
Soldan I. S.H.S., MO; Yilin Sun, South Seattle Community College, WA;
Thomas Swietlik, I ntrax International Institute, IL; Judith Tanka, UCLA
Extension-A merican Language Center, CA; Priscilla Taylor, Un iversity of
Southern California, CA; Ilene Teixeira, Fairfax County Public Schools, VA;
Shirl H . Terrell, Collin College, TX; Marya Teutsch-Dwyer, St. Cloud State
University, MN; Stephen Thergesen, ELS Language Centers, CO; Christine
Tierney, Houston Community College, TX; Arlene Turini, North Moore
High School, NC; Suzanne Van Der Valk, Iowa State University, IA; Nathan
D. Vasarhely, Ygnacio Valley High School, CA; Naomi S. Verratti, Howard
Community College, MD; Hollyahna Vettori, Santa Rosa Junior College,
CA; Laura Walsh, City College of Sa n Francisco, CA; Andrew J. Watson,
The English Bakery; Donald Weasenforth, Collin College, TX; Juliane
Widner, Sheepshead Bay High School, NY; Lynne Wilkins, Mills College,
CA; Dolores "Lorrie" Winter, California State University at Fullerton, CA;
Jody Yamamoto, Kapi'olani Community College, HI; Ellen 1. Yaniv, Boston
University, MA; Norman Yoshida, Lewis & Clark College, OR; Joanna Zadra,
American River College, CA; Florence Zysman, Santiago Canyon College, CA;
Rabiatu Abubakar, Eton Language Centre, Malaysia; Wiwik
Andreani, Bina Nusantara University, Indonesia; Mike Baker, Kosei Junior
High School, Japan; Leonard Barrow, Kanto Junior College, Japan; Herman
Bartelen, Japan; Siren Betty, Fooyin Un iversity, Kaohsiung; Thomas E. Bieri,
Nagoya College, Japan; Natalie Brezden, Global English House, Japan; MK
Brooks, Mukogawa Women's University, Japan; Truong Ngoc Buu, The Youth
Language School, Vietnam; Charles Cabell, Toyo University, Japan; Fred
Carruth, Matsumoto University, Japan; Frances Causer, Seijo Un iversity,
Japan; Deborah Chang, Wenzao Ursuline College of Languages, Kaohsiung;
David Chatham, Ritsumeikan University, Japan; Andrew Chih Hong Chen,
National Sun Yat-sen University, Kaohsiung; Christina Chen, Yu-Tsai
Bilingual Elementary School, Ta ipei; Jason Jeffree Cole, Coto College, Japan;
Le Minh Cong, Vungtau Tourism Vocational College, Vietnam; Todd
Cooper, Toyama National College of Technology, Japan; Marie Cosgrove,
Daito Bunka University, Japan; Tony Cripps, Ritsumeikan University, Japan;
Daniel Cussen, Takushoku University, Japan; Le Dan, Ho Chi Minh City
Electric Power College, Viet nam; Simon Daykin, Banghwa-dong Community
Centre, South Korea; Aimee Denham, ILA, Vietnam; Bryan Dickson, David's
English Center, Taipei; Nathan Ducker, Japan University, Japan; Ian Duncan,
Simul International Corporate Training, Japan; Nguyen Thi Kieu Dung,
Thang Long University, Vietnam; Nguyen Thi Thuy Duong, Vietnamese
American Vocational Training College, Vietnam; Wong Tuck Ee, Raja Tun
Azlan Science Secondary School, Malaysia; Emilia Effendy, International
Islamic Un iversity Malaysia, Malaysia; Robert Eva, Kaisei Girls High School,
Japan; Jim George, Luna International Language School, Japan; Jurgen
Germeys, Silk Road Language Center, South Korea; Wong Ai Gnoh, SMJK
Chung Hwa Confucian, Malaysia; Peter Goosselink, Hokkai High School,

japan; Wendy M. Gough, St. Mary College/Nunoike Gaigo Senmon Gakko,
japan; Tim Grose, Sapporo Gakuin University, Japan; Pham Thu Ha,
Le Van Tam Primary School, Vietnam; Ann-Marie Hadzima, Taipei; Troy
Hammond, Tokyo Gakugei University International Secondary School, Japan;
Robiatul 'Adawiah Binti Hamzah, SMK Putrajaya Precinct 8(1), Malaysia;
Tran Thi Thuy Hang, Ho Chi Minh City Banking University, Vietnam; To
Thi Hong Hanh, CEFALT, Vietnam; Janis Hearn, Hongik University, South
Korea; David Hindman, Sejong University, South Korea; Nahn Cam Hoa,
Ho Chi Minh City University of Technology, Vietnam; Jana Holt, Korea
University, South Korea; Jason Hollowell, Nihon University, Japan;
F. N. (Zoe) Hsu, National Tainan University, Yong Kang; Wenhua Hsu,
I·Shou University, Kaohsiung; Luu Nguyen Quoc Hung, Cantho University,
Vietnam; Cecile Hwang, Changwon National University, South Korea;
Ainol Haryati Ibrahim, Universiti Malaysia Pahang, Malaysia; Robert Jeens,
Yonsei University, South Korea; Linda M. Joyce, Kyushu Sangyo University,
japan; Dr. Nisai Kaewsanchai, English Square Kanchanaburi, Thailand;
Aniza Kamarulzaman, Sabah Science Secondary School, Malaysia; Ikuko
Kashiwabara, Osaka Electro-Com munication Un iversity, Japan; Gurmit
Kaur, INTI College, Malaysia; Nick Keane, Japan; Ward Ketcheson,
Aomori University, Japa n; Montchatry Ketmuni, Rajamangala University of
Technology, Thailand; Dinh Viet Khanh, Vietnam; Seonok Kim, Kangsu
jongro Language School, South Korea; Kelly P. Kimura, Soka University,
japan; Stan Kirk, Konan University, Japan; Donald Knight, Nan Hua/ Fu Li
junior High Schools, Hsinchu; KaTi J. Kostiainen, Nagoya City University,
japan; Pattri Kuanpulpol, Silpakorn University, Thailand; Ha Thi Lan, Thai
Binh Teacher Training College, Vietnam; Eric Edwin Larson, Miyazaki
Prefectural Nursing Un iversity, Japan; Richard S. Lavin, Prefectural
University of Kumamoto, Japan; Shirley Leane, Chugoku Junior College,
japan; Tae Lee, Yonsei Un iversity, South Korea; Lys Yongsoon Lee, Reading
Town Geumcheon, South Korea; Mallory Leece, Sun Moon Un iversity, South
Korea; Dang Hong Lien, Tan Lam Upper Secondary School, Vietnam;
Huang Li-Han, Rebecca Education Institute, Taipei; Sovannarith Lim,
Royal University of Phnom Penh, Cambodia; Ginger Lin, National Kaohsiung
Hospitality College, Kaohsiung; Noel Lineker, New ZealandlJapan; Tran
Dang Khanh Linh, Nha Trang Teachers' Training College, Vietnam; Daphne
Liu, Buliton English School, Taipei; S. F. Josephine Liu, Tien-Mu Elementary
School, Taipei ; Caroline Luo, Tunghai UniverSity, Taichung; Jeng-Jia Luo,
Tunghai University, Taichung; Laura MacGregor, Gakushuin University,
japan; Amir Madani, Visuttharangsi School, Thailand; Elena Maeda, Sacred
Heart Professional Training College, Japan; Vu Thi Thanh Mai, Hoang Gia
Education Center, Vietnam; Kimura Masakazu, Kato Gakuen Gyoshu High
School, Japan; Susumu Matsuhashi, Net Link English School, Japan; James
McCrostie, Daito Bunka University, Japan; Joel McKee, Inha University,
South Korea; Colin McKenzie, Wachirawit Primary School, Thailand;
William K. Moore, Hiroshima Kokusai Gakuin University, Japan; Hudson
Murrell, Baiko Gakuin Un iversity, japan; Frances Namba, Semi International
School ofKwansei Gakuin, Japan; Keiichi Narita, Niigata University, Japan;
Kim Chung Nguyen, Ho Chi Minh University ofIndustry, Vietnam;
Do Thi Thanh Nhan, Hanoi University, Vietnam; Dale Kazuo Nishi,
Aoyama English Conversation School, Japan; Louise Ohashi, Shukutoku
University, Japan; Virginia Peng, Ritsumeikan University, Japan; Suangkanok
Piboonthamnont, Rajamangala University of Technology, Thailand; Simon
Pitcher, Business English Teaching Services, Japan; John C. Probert,
New Education Worldwide, Thailand; Do Thi Hoa Quyen, Ton Due Thang
University, Vietnam; John P. Racine, Dokkyo University, Japa n; Kevin
Ramsden, Kyoto University of Foreign Studies, Japan; Luis Rappaport, Cung
Thieu ha Ha Noi, Vietnam; Lisa Reshad, Konan Daigaku Hyogo, Japan;
Peter Riley, Taisho UniverSity, Japan; Thomas N. Robb, Kyoto Sangyo
University, Japan; Maria Feti Rosyani, Universitas Kristen Indonesia,
Indonesia; Greg Rouault, Konan University, Japan; Chris Ruddenklau,
Kindai University, Japan; Hans-Gustav Schwartz, Thailand; Mary-Jane Scott,
Soongsil University, South Korea; Jenay Seymour, Hongik University, South
Korea; James Sherlock, A.P.W. Angthong, Thailand; Yuko Shimizu,
Ritsumeikan University, Japan; Suzila Mohd Shukor, Universiti Sa ins
MalaYSia, Malaysia; Stephen E. Sniith, Mahidol University, Thailand;
Mi-young Song, Kyungwon University, South Korea; Jason Stewart, Taejon
International Language School, South Korea; Brian A. Stokes, Korea
University, South Korea; Mulder Su, Shih-Chien University, Kaohsiung;

Yoomi Suh, English Plus, South Korea; Yun-Fang Sun, Wenzao Ursuline
College of Languages, Kaohsiung; Richard Swingle, Kansai Gaidai University,
Japa n; Tran Hoang Tan, School ofInternational Training, Vietnam; Takako
Tanaka, Doshisha University, Japan; Jeffrey Taschner, American University
Alumni Language Center, Thailand ; Michael Taylor, International Pioneers
School, Thailand; Tran Duong The, Sao Mai Language Center, Vietnam;
Tran Dinh Tho, Due Tri Secondary School, Vietnam; Huynh Thi Anh Thu,
N hatrang College of Culture Arts and Tourism, Vietnam; Peter Timmins,
Peter's English School, Japan; Fumie Togano, Hosei Daini High School, Japan;
F. Sigmund Topor, Keio University Language School, Japan; Yen-Cheng
Tseng, Chang-Jung Christian University, Tainan; Hajime Uematsu, Hirosaki
University, Japan; Rachel Urn, Mok-dong Oedae English School, South Korea;
David Underhill, EEExpress, Japan; Siriluck Usaha, Sripatu m University,
Thailand; Tyas Budi Utami, Indonesia; Nguyen Thi Van, Far East
International School, Vietnam; Stephan Van Eycken, Kosei Gakuen Girls High
School, Japan; Zisa Velasquez, Taihu International SchoollSemarang
International School, China/Indonesia; Jeffery Walter, Sangj i University, South
Korea; Bill White, Kinki University, Japan; Yohanes De Deo Widyastoko,
Xaverius Senior High School, Indonesia; Greg Chung-Hsien Wu, Providence
University, Taichung; Hui-Lien Yeh, Chai Nan University of Pharmacy and
Science, Tainan; Sittiporn Yodnil, Huach iew Chalermprakiet University,
Thailand; Ming-Yu Li, Chang Jung Christian University, Tainan; Shamshul
Helmy Zambahari, Universiti Teknologi Malaysia, Malaysia; Airnin Fadhlee
bin Mahmud Zuhodi, Kuala Terengganu Science School, Malaysia;

RKEY Giil Akko~ , Bogazi~i University; Seval Akme~e , Hali~ University;
Deniz BalIm, Hali~ University; Robert Ledbury, Izmir University of
Economics; Oya bzaga~, Bogazi~i University;
~.............._ ..........~ Amina SaifMohammed Al Hashamia, Nizwa College
of Applied Sciences, Oman; Sharon Ruth Devaneson, Ibri College of
Technology, Oman; Hanaa EI-Deeb, Canadian International College, Egypt;
Brian Gay, Sultan Qaboos University, Oman; Gail AI-Hafidh, Sharjah Higher
Colleges of Technology, U.A.E.; Jonathan Hastings, American Language
Center, Jordan; Sian Khoury, Fujairah Women's College (HCT), U.A.E.;
Jessica March, American University ofSharjah, U.A.E.; Neil McBeath, Sultan
Qaboos University, Oman;

=~~==="'" Aldana Aguirre, Argentina; Claudia Almeida,
Coordena~iio de Idiomas, Brazil; Claudia Arias, Brazil; Maria de los Angeles
Barba, FES Acatlan UNAM, Mexico; Lilia Barrios, Universidad Aut6noma de
Tamaulipas, Mexico; Adan Beristain, UAEM, Mexico; Ricardo Bock, Manoel
Ribas, Brazil; Edson Braga, CNA, Brazil; Marli Buttelli, Mater et Magistra,
Brazil; Alessandra Campos, Inova Centro de Linguas, Brazil; Priscila Catta
Preta Ribeiro, Brazil; Gustavo Cestari, Access International School, Brazil;
Walter D'Aiessandro, Virginia Language Center, Brazil; Lilian De Gennaro,
Argentina; Monica De Stefani, Quality Centro de Idiomas, Brazil; Julio
Alejandro Flores, BUAP, Mexico; Mirian Freire, CNA Vila Guilherme,
Brazil; Francisco Garcia, Colegio Lestonnac de San Angel, Mexico; Miriam
Giovanardi, Brazil; Darlene Gonzalez Miy, ITESM CCV, Mexico; Maria
Laura Grimaldi, Argentina; Luz Dary Guzman, IMPAHU, Colombia;
Carmen Koppe, Brazil; Monica Krutzler, Brazil; Marcus Murilo Lacerda,
Seven Idiomas, Brazil; Nancy Lake, CEL-LEP, Brazil; Cris Lazzerini, Brazil;
Sandra Luna, Argentina; Ricardo Luvisan, Brazil; Jorge Murilo Menezes,
ACBEU, Brazil; Monica Navarro, Instituto Cultural A. c., Mexico;
Joacyr Oliveira, Faculdades Metropolitanas Unidas and Summit School for
Teachers, Brazil; Ayrton Cesar Oliveira de Araujo, E&A English Classes,
Brazil; Ana Laura Oriente, Seven Idiomas, Brazil; Adelia Pena Clavel, CELE
UNAM, Mexico; Beatriz Pereira, Summit School, Brazil; Miguel Perez,
Instituto Cultural Mexico; Cristiane Perone, Associa~iio Cultura Inglesa,
Brazil; Pamela Claudia Pogn\ Colegio Integral Cabaliito/Universidad de
Flores, Argentina; Dalva Prates, Brazil; Marianne Rampaso, Iowa Idiomas,
Brazil; Daniela Rutolo, Instituto Superior Cultural Britanico, Argentina;
Maione Sampaio, Maione Carrijo Consultoria em Ingles Uda, Brazil;
Elaine Santesso, TS Escola de Idiomas, Brazil; Camila Francisco Santos,
UNS Idiomas, Brazil; Lucia Silva, Cooplem Idiomas, Brazil; Maria Adela
Sorzio, Instituto Superior Santa Cecilia, Argentina; Elcio Souza, Un ibero,
Brazil; Willie Thomas, Rainbw Idiomas, Brazil; Sandra Villegas, Instituto
Humberto de Paolis, Argentina; John Whelan, La Universidad Nacional
Autonoma de Mexico, Mexico

Reading and Writing 4

v

•••
•
•••••••••
••••••••
••••••
•••

.....

'

• • ·WELCOME TO Q:Skills

for Success

Q: Skills for Success is a six-level series with two strands,
Reading and Writing and Listening and Speaking.
READING AND WRITING

LISTENING AND SPEAKING

Q Sk'lls for

S1.lCf'CSS

.ISTHIING AND SP!AKING

O)(,QRO

Us"", to the t.ftt."c abo",,-. sJ)Kt.II.......t90 "IIcod Sllbo. l hot.. ('-oM ~ C:OO'red _ d 10

_ .._'"'[!E""'.

;pkte~"

'_
~

,'""'[w<I.."""I
.. =jH('

0 5olOo1J·~-",,"K>OI<"'_ " "'~

o
o
o
o ....... __ s-_.,.. .. ~ ....

1t ... ~lOlhcc.....,I"*"K.., ~<II EJ_~l«.-.-tN~

==

:tw.,.IItwo\lNIOu....~I_..,

o - .. ·~- . . . .
G
4t
G>

..

--E.
Eef_ ...-

:_"'" ....t ~~

O S-IJ.~_~'~

G

.. ~-,-,..

_ _ _ _ ...-.vs.

n-tcw:t_UVf. _ _ " S -

1<_-.oQN'OtN~_'"
s.o~~tNOJ'-IN._

."'s..

T'hril!f'Ol'..- ...... _ _

!

7K'Wt... ~~~_.

.::_"_"'""'"903E}

STUDENT AND TEACHER INFORMED
Q: Skills for Success is the result of an extensive development process involving thousands
of teachers and hundreds of students around the world, Their views and opinions helped
shape the content of the series. Q is grounded in teaching theory as well as real-world
classroom practice, making it the most learner-centered series available.
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Scope and Sequence

xiv

Unit 1

Q: What makes someone a hero?

2

Unit 2

Q: What makes you want to buy something?

28

Q: What important lessons do we learn

54

Reading 1: The Good Teen
Reading 2: Bird by Bird

Q: How does the environment affect our health?

80

Q: How important is art?

104

Reading 1: Two Styles of Songwriting
Reading 2: What Does ItTake to Be a Successful Artist?

Unit 6

Q: Should science influence what we eat?

130

Reading 1: Eating Well: Less Science,
More Common Sense
Reading 2: Anatomy of a Nutrition Trend

Unit 7

Q: Does school prepare you for work?

156

Q: Is discovery always a good thing?

182

Q: Have humans lost their connection to nature?

206

Q: Why is it important to play?
Reading 1: The Promise of Play
Reading 2: Child's Play: It's Not Just for Fun

Online Practice Reading :
Turning Food Into Science

_Q
-.Q
_Q

Online Practice Rea.ding:
The Comfort of Nature .

Reading 1: Survival School
Reading 2: Man Against Nature

Unit 10

Online Practice Reading:
Thinking about Art

Online Practice Reading:
New Discoveries about Diseases

Reading 1: A Tribe Is Discovered
Reading 2: The Kipunji

Unit 9

-.Q
-.Q

Online Practice Reading:
Work That Gets You Hired

Reading 1: From Studentto Employee
Reading 2: Making My First Post-College Decision

Unit 8

_Q

Online Practice Reading:
Healthy Community Design

Reading 1: Can Climate Change Make Us Sicker? .
Reading 2: Tips for a Greener Planet: And a Happier,
Healthier You

Unit 5

S QOnline Practice

Reading:
Siblings and Social Skills

as children?

Unit 4

S QOnline Practice

Reading:
Think Before You Buy

Reading 1: So Much Dead Space
Reading 2: Now on Stage: Your Home!

Unit 3

S QOnline Practice

Reading:
Taking Responsibility for
Your Actions

Reading 1: We All Need a Hero
Reading 2: Everyday People Changing the World

230

ClQ

Online Practice Reading:
A Movie Review of Babies

vi i

Q connects critical thinking, language skills,
and learning outcomes.
LANGUAGE SKILLS

Explicit skills instruction enables
students to meet their academic
and professional goals.

Clearly identified learning outcomes focus
students on the goal of their instruction.

• ••••
••••••••
•••••••••
••••••••••
••••••
••

Unit QUESTION

How important
is art?

PREVIEW THE UNIT

o

Discuss these questions with your classmates.
What kind of art do you like best: for example, painting,
sculpture. music? Why?
Why do people become professional artists? What
difficulties do you think artists face?
Look at the photo. What is happening? Why are the people
taking pictures?

o
o

Discuss the Unit Question above with your classmates.
Li,ltn 10 Tht QClouroom, Tru. 14 on C01. loht. ,otl.t ranfWt".

105

CRITICAL THINKING

Thought-provoking unit questions engage
students with the topic and provide a critical
thinking framework for the unit.

Having the learning outcome is important because it gives students and
teachers a clear idea of what the point of each task/activity in the unit is.
Lawrence Lawson, Palomar College, California

viii
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LANGUAGE SKILLS
Two reading texts provide
input on the unit question
and give exposure to
academic content.

What Does It Take to Be a Successful Artist?
Why do some artists make W? Why do others fail? Is it possible that
successful artists share certain character traits? They probably do.
Although they may have different styles and interests, they have a lot in
common, too. You can call it what you
will: passion, drive, persistence.
The amateur rarely has it. The
professional artist generally does.
It may emerge as fierce ambition or
infinite patience. The true artist
shows a willingness to work hard,
no matter what. Time barely matters;
only the creative result is important.
2

For example, when the artist Ralph
Fasanella read about a millworkers'2
strike3 that happened in Lawrence,
Massachusetts in 1912, he decided
he had to go there himself to see the
town. After arriving, he checked into a
cheap hotel, spent the evenings in the

Roses and Beetle by Vincent van Gogh

l:t •• l.,!l .... II~I;.I~lC"l

ct

WHAT

Students discuss their opin ions of
each reading text and analyze how
it changes their perspective on the
unit question.

Do You THINK?

A. Discuss the questions in a group. Then choose one question and write
one paragraph in response.

1. What qualities does the author of Reading 2 say are needed to become a

successful artist? Which of these qualities do you have?
2. Do you agree that artists have to put their art before everything else to
achieve greatness? Explain your reasons.

,

One of the best features is your focus on developing
materials of a high "interest level."
Troy Hammond, Tokyo Gakugei University,
International Secondary School, Japan
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Explicit skills instruction prepares students
for academic success.
LANGUAGE SKILLS
Explicit instruction and practice in reading,
vocabl,Jlary, grammar, and writing skills help
students achieve language proficiency.

LEARNING OUTCOMES
Practice activities allow students to
master the skills before they are
evaluated at the end of the unit.

d

WHAT Do You THINK?
Discuss the questions in a group. Then choose one qu estion and write freely
for five to ten minutes in response.

L What makes someone an artist? Do you think a "real" artist relics more on
craft or instinct?

Their life stories couldn't be more different. Billie
Holiday was bam in 1915 and had a very difficult life. Her
childhood was tough. and she was very poor until she
became a successful singer. In contrast, Norah Jones's
parents are a famous musician and a dancer. and she
was able to attend good schools and colleges. In spite
of their different backgrounds, both Holiday and Jones
became very successful and famous. Billie Holiday had
many hit records, performed concerts at famous venues
like Carnegie Hall in New York, and has many songs in the Grammy Hall of Fame.
Similarly, Norah Jones's first album, Come Away with Me. won eight Grammy
Awards, and she has performed concerts in cities all over the world.

2. When you have to solve a creative problem, do you rely more on craft or
inspiration? Why?

'it¥timi®i. 'hfiMfi'jjf·i1,j, . ·m,;\,I·M#,.ju!l.iMIMIf1
e

forSucce ..

For information on

other (ommon ways
of organizing the
ideas in a texl,look
back at the ReClding

Skill box on page 88.

Writers compare and contrast information in order to examine the similarities
and differences between two subjects. Comparisons show the subjects'
similarities, while con trasts examine their differences. There are many different
ways that texts can be organized when writers compare and contrast inform ation.
You can use a si mple T -chart to quickly identify and separate the i nformation
about the two subjects. For example, look at the first paragraph o f Readi ng I and
the chart below.

1-

Because of their different life stories, they had very
different musical training. Jones took piano lessons as
a child, and studied jazz piano at the University of North
Texas. In contrast, Holiday had no musical training. She
learned from musicians around her and invented her own
unique style of singing. Likewise. Jones had very little
formal training as a singer, and learned her way of singing
from listening to musicians and recordings. especially

There are two basic ~schools" of songwriting nowadays: one based on
craft and the other based on instinct. ~ are people who essentially
writ e from nine to five every day five days a week, whereas ~

I

w riters work only when they are inspired. Craft writers sometimes say that
instinctive writers are "iust lucky" while instinctive writers may call ~
its problems.

L

Craft writers

Instinctive writers
write only when they feel inspired

to five

some say instinctive writers are

some say craft writers are machines

just lucky

Billi~ HolidlY

Billie Holiday's records.
In many ways, their music. performance style. and abilities are very similar.
Both are mainly jau singers although Nora Jones performs other music as well.
Whereas Bi llie Holiday only sang jazz songs, Jones also sings country and pop
songs. Both often sing quiet. emotional songs that are tragic or sad. Nonetheless.
Jones also sings some faster pop songs. Finally, Jones and Holiday are both
songwriters as well as singers. Jones. however. is better known as a writer than
Holiday is.
tlove both these singers' music . Billie Holiday's voice is very unusual and

"assembly-line machines." Each approach has its advantages, and each has

write songs every day, from nine

=""'~----

beautiful , which is why she is known as one of the best jazz singers ever. Norah
Jones also has her own unique Singing style. which sometimes surprises me or
makes me laugh. Nevertheless, her style of singing reminds me of Billie Holiday.
This makes me think that Jones deeply appreciates Holiday as well. and makes
me enjoy both of their music even more.

You can also divide the information fu rth er by adding categories or topiC areas
down the side of the chart. (Look at the chart on the top of page 113. ) After you
chart the information, you can easily examine the ideas for similarities
and differences.

I. W hat is the thesi s statem ent? Underline it.

2. How is the essay organized? _ _ __

_

_ _ __

3. W h y do you think the author organized the eSS3)' this way?
112

UNITS

Howimportanlisart?

122

,
x

UNIT S

How important is art?

The tasks are simple, accessible, user-friendly, and very useful.

Jessica March, American University of Sharjah, u.A.E.

I Quick Guide
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Q Online Practice provid es all new content
for additional practice in an easy-to-use
online workbook. Every student book
includes a Q Online Practice access
Vocabulary Skill Using the dictionary
code card. Use the access code to register
Finding the correct meaning
for your Q Online Practice account at
There are many words that have the same spelling and pronunciation but www.Qonlinepractice.com.
meanings. These words are called homonyms.

[

bank (n .): an organization that provides various finan cial services

My salary is paid directly into my bank.
bank (n.) : th e side of a river and the land near it

He jumped into t he river and swam to the opposite bank.

A. Look at the dictionary entry for craft. Check (,/) the correct information.

~

1. Craft can be used as:

-f

0
0
0
0

an adjective
an adverb
a noun
a verb

2. Craft can mean:

0
0
0
0
0
0

a boat
a skill
fr ightening
strange
to make
to give

-::=:::::::-----lll~ltI!malmll!aL____

craft
/krre.ft/ noun, verb
• noun 1 Ie, u] a n activity inVO]Vi: 9 a sp ecial sKill al m aki ng

thi ngs with your hands: traditional crafts like basket- wea ving
craft (a ir/ workshop :> see a lso A RTS AND CRAFTS 2
[sing.] a llihe skills needed fo r a particula r activity: chefs who
learned their craft in five-star hotels . the writer's craft 3 [ul
lformol. disapproving) skill in making people bel ieve what
you w ant them to believe: He knew how to win by craft and
diplomacy what he could not gain by force. 4 [e J (pl. craft) a
boat or shi p : Hundreds of small craft bobbed around the liner as
it steamed into tile harbor. • a /a nding/ p /easurecraft 5 Ie] (pl.
craft) an a ircra ft o r SPACECRAFT
• verb [usually passive] -- sth 10 make som et hing usi n g
specia l skills. especially w ith you r hands SYN FASHIO N: All
the furnilUre is crafted from natural materials. • a ca refully
crafted speech !) see also ffANOCRA FTED
• a

A research-based vocabulary
program focuses students on
the words they need to know
academically and professionally,
using skill strategies based
on the same research as the
Oxford dictionaries.

All d ictionary entries are taken from the Oxford AdvoncedAmerican Oicrianoryfor leamers of fnglish

All dictionary entries are taken
from the Oxford Advanced American
Dictionary for learners of English .

The Oxford Advanced American Dictionary for learners of English was
developed with English learners in mind, and provides extra learning tools
fo r pronunciation, verb types, basic grammar structures, and more.
The Oxford 3000™ I'
The Oxford 3000 encompasses the 3000 most important words to
learn in English. It is based on a comprehensive analysis of the Oxford
English Corpus, a two-billion word collection of English text, and on
extensive research with both language and pedagogical experts.
The Academic Word List r.am
The Academic Word List wa s created by Averil Coxhead and
contains 570 words that are commonly used in academic
English, such as in textbooks or articles across a wide range
of academic subject areas. These words are a great place to
start if you are studying English for academic purposes.
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Clear I~arning outcomes focus students on
the goals of instruction.

liMioi,l"q,i'

A
'C

Write a compare and contrast essay

I

A culminating unit
assignment evaluates the
students' mastery of the
learning outcome.

cln this assignment, you will write a five-paragraph essay to compare and
ontrast two artists, performers, or works of art. As you prepare your essay,
think about the Unit Question, "How important is art?" and refer to the
Self-Assessment checklist on page 128. Use information from Readings 1
and 2 and your work in this unit to support your ideas.
or alternative unit assignments, see the Q: Skills for Success Teacher's Handbook.

PLAN AND WRITE
A. 1:I;!JI~~nol;U11 Follow these steps to help you gather ideas for your
essay. Write your ideas in your notebook.
Work with a partner. Brainstorm ideas for the topic of your essay. You can
choose two artists (such as painters, musicians, or writers) or two works
of art (such as paintings, songs, books, poems, or movies) . Choose pairs
of subj ects that you think have an interesting or important relationship to
each other.

Track Your Success allows
students to assess their
own progress and
provides guidance on
remediation.

Check (,f) the skills you learned. If you need more work on a skill, refer to the
pagels) in parentheses.

READING
VOCABULARY
WRITING
GRAMMAR

I can understand compare and contrast organization.
(p. 11 2)
I can use a dictionary to understand the meanings of
homonyms. (p. 119)
I can write a compare and contrast essay. (p. '21)
I can use subordinators and transitions to compare and
contrast. (p. '24)
I can compare and contrast two artists. performers. or
works of art that share an interesting relationship.

,

Students can check their learning .. . and they can focus on the essential
points when they study.

Suh Yoomi, Seoul, South Korea
xii
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Q Online Practice
For the student
• Easy-to-use: a simple interface allows students to focus on
enhancing their reading and writing skills, not learning a
new software program
• Flexible: for use anywhere there's an Internet connection
• Access code card: a Q Online Practice access code is
included with this book- use the access code to register
for Q Online Practice at www.Qonlinepractice.com
For the teacher

I

· Simple yet powerful: automatically grades student exercises and tracks progress
• Straightforward: online management system to review, print, or export reports
• Flexible: for use in the classroom or easily assigned as homework
• Access code card: contact your sales rep for your Q Online Practice teacher's access code

Teacher Resources

Q :Skills for Success
READ ING AND WRITI NG

Q Teacher's Handbook gives strategic support through:
• specific teaching notes for each activity
• ideas for ensuring student participation
• multilevel strategies and expansion activities
• the answer key
• special sections on 21 st century skills and critical thinking
• a Testing Program CD-ROM with a customizable test for each unit

Q Class Audio includes:
• reading texts
• The Q Classroom
For additional resources visit the
Q: Skills for Success companion website at

www.oup.com/eltiteacher/ Qskillsforsuccess

,

It's a n interesting, enga ging serie s which prov ides plenty of materials
that are easy to use in class, as well a s instructionally promising.

,

Donald Weasenforth, Collin College, Texa s

I
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UNIT

What makes
someone·a hero?
READING 1: We All Need a Hero
A Book Excerpt (Cultural
Anthropology)
READING 2: Everyday People
Changing the World
An Online Article (Education
and Social Issues)

you want to
buy something?
READING 1: So Much
Dead Space
An Article from a Professional
Publicatio"n (Psychology
and Business)

READING

WRITING

• Read subheadings to anticipate
content of a reading
• Complete a chart to capture main ideas
• Preview text and predict what a text is
about using a variety of strategies
• Read for main ideas
• Read for details
• Use glosses and footnotes to
aid comprehension
• Read and recognize different text types

• Develop a paragraph: topic
sentence, supporting sentences,
and concluding sentence
• Write an analysis paragraph
• Plan before writing
• Make an outline
• Revise, edit, and rewrite
• Give feedback to peers and self-assess

• Annotate and highlight a text to
identify important ideas
• Use a graphic organizer to
understand reasons
• Preview text using a variety of strategies
• Read for main ideas
• Read for details
• Use glosses and footnotes to
aid comprehension
• Read and recognize different text types

• Use adjectives, sensory language, and
details to create descriptive language
• Write a descriptive essay
• Plan before writing
• Make an outline
• Revise, edit, and rewrite
• Give feedback to peers and self-assess

• Locate specific information in a text
to understand context better
• Make inferences·to improve comprehension
and understand a text more deeply
• Preview text using a variety of strategies
• Read for main ideas
• Read for details
• Use glosses and footnotes to
aid comprehension
• Read and recognize different text types

• Use time words and clauses to
express the order of events
• Write a narrative essay with an
introduction, body, and conclusion
• Plan before writing
• Make an outline
• Revise, edit, and rewrite
• Give feedback to peers and self-assess

READING 2: Now on Stage:
Your Home!
A Magazine Article (Design
and Marketing)

What important
lessons do we
learn as children?
READING 1: The Good Teen
A News Magazine Article
(Developmental Psychology)
READING 2: Bird by Bird
A Memoir Excerpt (Writing)

xiv

I Scope and Sequence

VOCABULARY

I

·

GRAMMAR

CRITICAL THINKING

UNIT OUTCOME

• Use the dictionary to
expand vocabulary
• Match definitions
• Define new terms
• Learn selected
vocabulary words from
t he Oxford 3000 and t he
Academic Word List

• Restrictive relative clauses

• Exp lain ideas to demonstrate
comprehension
• Compare information
using a chart
• Support opinions w ith
reasons and examples
• Reflect on the unit question
• Connect ideas across
texts or readings
• Express ideas/ reactions/
opinions oral ly and in writing
• Apply unit tips and use
Q Online Practice to become
a strategic learner

• Analyze the qualities that
make a person a hero
and provide examples
of the accomp lis hments
of heroes.

• Recognize collocations
with nouns in order to
learn patterns of usage
• Match definitions
• Defi ne new terms
• Learn selected
vocabu lary words from
the Oxford 3000 and the
Academic Word List

• Definite and
indefinite articles

• Discuss questions in a group
to clarify understanding
of new material
• Apply new information to
your own experience
• Refl ect on the unit question
• Connect ideas across
texts or readings
• Express ideas/ reactions/
op inions ora lly and in writing
• Apply unit tips and use
Q Online Practice to become
a strategic learner

• Describe aspects of a
product or service to
make someone want
to purchase or use it.

• Bui ld vocabu lary using
prefixes and suffixes
• Match definitions
• Defi ne new terms
• Learn selected
vocabu lary words from
the Oxford 3000 and t he
Academic Word List

• Past perfect

• Relate information to your
own experience to remember
and understand it better
• Reflect on the unit question
• Connect ideas across
texts or readings
• Exp ress ideas/ reactions/
opinions oral ly and in writing
• Apply unit tips and use
Q Online Practice to become
a st rateg ic learner

• Relate a persona l memory
of someone or something
that influenced you when
you were younger.
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UNIT

How does the
environment affect
our health?
READING 1: Can Climate
.Change Make Us Sicker?
ANewspaper Article (Health
and Public Policy)

READING

WRITING

• Understand purpose and types of
organization patterns to read more critically
• Preview text using a variety of strategies
• Read for main ideas
• Read for details
• Use glosses and footnotes to
aid comprehension
• Read and recognize different text types

• Identify hooks, thesis statements,
and topic sentences
• Write a five-paragraph problem and
solution essay
• Plan before writing
• Make an outline
• Revise, edit, and rewrite
• Give feedback to peers and self-assess

• Locate specific information in a
text to understand main ideas
• Use compare and contrast organization
to examine similarities and differences
between two subjects
• Preview text using a variety of strategies
• Read for main ideas
• Read for details
• Use glosses and footnotes to
aid comprehension
• Read and recognize different text types

• Identify patterns of organization in
compare and contrast essays
• Write a five-paragraph compare and
contrast essay
• Plan before writing
• Make an outline
• Revise, edit, and rewrite
• Give feedback to peers and self-assess

• Recognize a writer's bias to better
evaluate his or her ideas
• Preview text using a variety of strategies
• Read for main ideas
• Read for details
• Use glosses and footnotes to
aid .comprehension
• Read and recognize different text types

• Identify patterns of organization
in a cause and effect essay
• Write a five-paragraph cause and effect essay
• Plan before writing
• Make an outline
• Revise, edit, and rewrite
• Give feedback to peers and self-assess

READING 2: Tips for a Greener
Planet: And a Happier,
Healthier You
An Online Article
(Consumer Tips)

How important
is art?
READING l:Two Styles of
Songwriting
A Book Excerpt (Music and
Writing)
READING 2: What Does It Take
to Be a Successful Artist?
A Book Excerpt (Art)

Should science
influence what
we eat?
READING 1: Eating We": Less
Science, More Common Sense
A Magazine Article (Nutrition
and Diet)
READING 2: Anatomy of a
Nutrition Trend
An Online Magazine Article
(Marketing and Sociology)

xvi

I

Scope and Sequence

VOCABULARY

GRAMMAR

CRITICAL THINKING

UNIT OUTCOME

• Learn synonyms to
expand your vocabulary
and add variety to your
writing and speaking
• Match definitions
• Define new terms
• Learn selected
vocabulary words from
the Oxford 3000 and the
Academic Word List

• Real conditionals

• Anticipate problems and
propose solutions
• Use charts to clarify the
relationships between ideas
and to focus on main points
• Reflect on the unit question
• Connect ideas across
texts or readings
• Express ideas/ reactions/
opinions orally and in writing
• Apply unit tips and use
Q Online Practice to become
a strategic learner

• Identify and describe a
harmful environmental
issue and propose
a possible solution
to the problem.

• Use the dictionary to
distinguish between
homonyms
• Match definitions
• Define new terms
• Learn selected
vocabulary words from
the Oxford 3000 and the
Academic Word List

• Subordinators and
transitions to compare
and contrast

• Use a chart to categorize
similarities and differences
• Support your opinion with
reasons and examples
• Reflect on the unit question
• Connect ideas across
texts or readings
• Express ideas/ reactions/
opinions orally and in writing
• Apply unit tips and use
Q Online Practice to become
a strategic learner

• Compare and contrast
two artists, performers, or
works of art that share an
interesting relationship.

• Use collocations with
prepositions to express
cause and effect
• Match definitions
• Define new terms
• Learn selected
vocabulary words from
the Oxford 3000 and the
Academic Word List

• Agents with the
passive voice

• Apply information to
your own life
• Compare and contrast
trends in different fields
• Use a T-chart to analyze
cause and effect
• Reflect on the unit question
• Connect ideas across
texts or readings
• Express ideas/ reactions/
opinions orally and in writing
• Apply unit tips and use
Q Online Practice to become
a strategic learner

• Express your opinions
about the positive or
negative effects of science
on the food we eat.
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UNIT

prepare you
for work?
READING 1: From Student
to Employee
A Magazine Article (Education
and Business)

READING

WRITING

• Locate specific information in a text
• Use an outline to understand how a
text is organized and to aid study
• Preview text using a variety of strategies
• Read for main ideas
• Read for details
• Use glosses and footnotes to
aid comprehension
• Read and recognize different text types

• Compare two summaries
• Write a summary
• Plan before writing
• Make an outline
• Revise, edit, and rewrite
• Give feedback to peers and self-assess

• Understand the purpose of quoted speech
• Distinguish fact from opinion
• Preview text using a variety of strategies
• Read for main ideas
• Read for details
• Use glosses and footnotes to
aid comprehension
• Read and recognize different text types

• Summarize information from
an opinion essay
• Write a five-paragraph opinion essay
• Plan before writing
• Make an outline
• Revise, edit, and rewrite
• Give feedback to peers and self-assess

• Identify sources of information
• Take episodic notes on a narrative
• Preview text using a variety of strategies
• Read for main ideas
• Read for details
• Use glosses and footnotes to
aid comprehension
• Read and recognize different text types

• Use different types of sentence types
(passive, reported speech, etc.) to
add variety to your writing
• Write a five-paragraph narrative essay
• Plan before writing
• Make an outline
• Revise, edit, and rewrite
• Give feedback to peers and self-assess

• Identify counterarguments and refutations
to better evaluate ideas in a text
• Complete a chart to capture main ideas
• Preview text using a variety of strategies
• Read for main ideas
:. Read for details
• Use glosses and footnotes to
aid comprehension
• Read and recognize different text types

• Understand the elements
of a persuasive essay
• Write a five-paragraph persuasive essay
• Plan before writing
• Make an outline
• Revise, edit, and rewrite
• Give feedback to peers and self-assess

READING 2: Making My First
Post-College Decision
A Blog Posting (Careers)

Is discovery always
a good thing?
READI NG 1: A Tribe Is
Discovered
A Newspaper Article
(Anthropology)
READING 2: The Kipunji
Online Articles (Zoology)

Have humans lost
their connection
to nature?
READING 1: Survival School
A Newspaper Article (Narrative)
READING 2: Man Against Nature
A Newspaper Article
(Suburban Ecology)

Why is it important
to play?
READING 1: The Promise of Play
A Book Excerpt (Psychology)
READING 2: C"ild's Play: It's
Not Just for Fun
An Article (Child
Development)

xviii

I Scope and Sequence

VOCABULARY

GRAMMAR

CRITICAL THINKING

UNIT OUTCOME

• Learn to recognize
different word forms to
expand your vocabulary
• Match definitions
• Define new terms
• Learn selected
vocabulary words from
the Oxford 3000 and the
Academic Word List

• Reported speech with
the present tense

• Justify your opinions
• Apply and compare
new information to your
own experience
• Evaluate advantages and
disadvantages of a situation
• Reflect on the unit question
• Connect ideas across
texts or readings
• Express ideas/reactions/
opinions orally and in writing
• Apply unit tips and use
Q Online Practice to become
a strategic learner

• Summarize important
points of a text by
paraphrasing the
author's purpose, thesis
statement, main ideas,
and conclusions.

• Use word roots to
understand the meaning
of unfamiliar words
• Match definitions
• Define new terms
• Learn selected
vocabulary words from
the Oxford 3000 and the
Academic Word List

• Adverb phrases of reason

• Assess benefits and
risks of an action
• Synthesize information from
texts and your experience
• Reflect on the unit question
• Evaluate and reach consensus
on a candidate's work
• Connect ideas across
texts or readings
• Express ideas/ reactions/
opinions orally and in writing
• Apply unit tips and use
Q Online Practice to become
a strategic learner

• State and defend your
opinion about whether
a specific discovery or
type of exploration is
a good or bad thing .

• Recognize metaphoric
language
• Match definitions
• Define new terms
• Learn selected
vocabulary words from
the Oxford 3000 and the
Academic Word List

• Parallel structure
and ellipsis

• Make a decision based on careful
examination of information
• Reflect on the unit question
• Connect ideas across
texts or readings
• Express ideas/reactions/
opinions orally and in writing
• Apply unit tips and use
Q Online Practice to become
a strategic learner

• Relate a story about
how people connect
with nature in a positive
or negative way.

• Use collocations
with prepositions to
expand vocabulary
and improve fluency
• Match definitions
• Define new terms
• Learn selected
vocabulary words from
the Oxford 3000 and the
Academic Word List

• Adverb clauses of
concession

• Hypothesize what another
person might think or do
• Understand opposing
points of view
• Use a chart to understand the
connections between ideas
• Reflect on the unit question
• Connect ideas across
texts or readings
• Express ideas/reactions/
opinions orally and in writing
• Apply unit tips and use
Q Online Practice to become
a strategic learner

• Make arguments to
persuade readers that
video games are helpful
or harmful to children.

,
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Unit QUESTION

What makes
someone a hero?

PREVIEW THE UNIT

o

Discuss these questions with your classmates.
Why are stories about superheroes so popular with people
of all ages?
Who is a hero in your life? Why do you consider this
person heroic?
Look at the photo. How is this person showing heroism?

o

Discuss the Unit Question above with your classmates.

t>

listen to The Q Classroom, Track 2 on CD 1, to hear other answers.

3

"m

:0

~ Many different kinds of people have spoken about heroism. Read the

<

quotations below and discuss the following questions with a partner.

m

:e

1. What does each quotation mean?

~

2. Do you agree with the quotation? Why or why not?

:::I:

m

c:
Z

~

"I believe there's a hero in all of us who keeps us honest, gives
us strength, makes us noble, and finally allows us to die with
pride, even though sometimes we have to be steady, and give
up the thing we want the most. Even our dreams:'
-May Parker (Aunt May), from the movie Spider-Man 2
(Columbia Pictures, 2004)

o

How is an ordinary person different from a hero? Think of as many ideas
as you can in one minute and write them in the chart. Then discuss your
ideas with a partner and add your partner's ideas to the chart.
Qualities of a hero

4
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Qualities of an ordinary person

•.••e...
"

•••

READING

READING 1 I

We All Need a Hero

VOCABULARY
Here are some words from Reading 1. Read the sentences. Then write each
bold word or phrase next to the correct definition.
1.

Heroes are people who embody the best human qualities.

2. Superheroes succeed because they have the resolve to keep fighting even
when a situation seems hopeless.
3. I will pursue my goal to be an engineer even though it will be difficult.
4. Winning the competition was an incredible achievement for such a
young player.
5. When you set goals, don't be constrained by your present situation. If you
can dream it, you can do it.
6. The actor has not been in a movie for ten years, but he still aspires
to stardom.
7. Skydiving is an inherently dangerous sport.
8. We all want to be acknowledged for our good deeds and the things we do
to help others.
9. He had a hard life, but the adversity and challenges he faced made him a
stronger person.
10. She had to confront the problem even though she was frightened.
11. I prefer my usual routine and am not inclined to try new things.
12. The first witness's version of the accident was quite different from the
second witness's version.
a. _ __ _ _ _ _ _ (adj. + prep.) recognized or shown appreciation
for something
b. _ __ _ _ _ _ _ (n .) a strong determination to do something

c. _ _ _ _ ____ (adv.) being a basic part of something that cannot
be removed
d. _ __ _ _ _ __ (v. + prep.) to have a strong desire to do or

become something
Reading ana Writing
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e. _ _ _ _ _ _ __ (adj.) limited by something or someone

f. _ ______ _

(n.) a difficult or unpleasant situation

g. _ _ _ _ _ _ __ (n.) something that has been done successfully,
especially through hard work or skill

h. _ _ _ _ _- - - (v.) to deal with a problem or difficult situation
i. _ _-----=e=m=b--"'o=d"'-y_ _ _ (v.) to represent an idea or quality .

j. _ _ _ _ __ _ _ (adj.) wanting to do something

k. _ _ _ _ __ _ _

(n.) a form of something that is different from
another form of the same thing

1. _ _ _ _ _ __ _ (v.) to try to achieve something over a period of time

e

When you preview a text, you look through it quickly to learn general
information. To preview:

for Success

When you write
a research paper,
you need to get
information from
many sources.
Previewing many
books and articles
will help you
decide which ones
are important for
your research.

• Read the title of the text.
• Look at any charts, graphs, pictures, or captions.
• Skim the text for subheadings. Subheadings indicate important ideas that
will be developed in the text.
Previewing will help you predict what the text is about and prepare you to better
understand it.

PREVIEW READING

1

A. You are going to read an excerpt from the book Superheroes and
Philosophy by Jeph Loeb and Tom Morris. Read the title of the chapter
and look at the pictures on page 8. Write two things you think the text
might be about.

1.

2.

6
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B. Skim through the excerpt and read the subheadings. Then look at the
pairs of sentences below. Check (J') one idea in each pair that you think
might be developed in the text.
l. D The qualities of superheroes

D Descriptions of specific superheroes
Spider-Man

2. D What superheroes do to help others

D How superheroes can inspire us
3. D Why superheroes give us courage

D Why superheroes may frighten us
4. D How superheroes can set an example

D Examples of different superheroes

O) Track
CD1 3

Read the excerpt and confirm your predictions.

We All Need a Hero
Many writers, artists, and other people
who create the stories of superheroes believe
that these characters embody our deepest
hopes and fears. They feel that superheroes
represent our highest ambitions and help us
deal with our worst nightmares. Superheroes
face questions we will all have to face in
the future, and they shed new light on 1 our
present condition. In addition, they do all
this in a way that gives us a new sense of
direction and resolve in our own lives.
Defining a Superhero
2

Let's start with a simple question. What is a
superhero? What sets a superhero apart from
a normal person? Well, first of all, they tend
to look a bit different. Some wear capes . . .
Some of them have cool gadgets ... They wear
a lot of tight clothes ... As a rule, superheroes
have powers and abilities far beyond ordinary
human abilities. But most importantly, every

I

one of them pursues justice, helps
people who cannot help themselves, and
fights evil 'with the force of good.
3

Superheroes are extraordinarily
powerful people who have both strengths
and weaknesses. They typically have
superpowers-the ability to fly or to leap
over tall buildings-or at least normal
human abilities that they have developed to a
superhuman level. But while the "super" parts
are certainly impressive, we can never forget
the "hero" element as well. There are limits to
how writers and artists may portray them. A
superhero must possess a noble character that
guides him or her into worthy achievements.
Superheroes may have dark thoughts, just like
any human being, but that darkness must be
constrained by their desire to do the right
thing or the story is not superheroic. So, not
every costumed crime fighter is necessarily
a hero, and not every character that has
superpowers is necessarily a superhero.

shed new light on: to reveal something new about something

Reading and Writing
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Hope and the Superhero
4

5

The image of the superhero is both
inspirational and aspirational. When they
are portrayed well in stories and movies,
superheroes present us with something that we
can all aspire to. Plato, the Greek philosopher,
believed that good is inherently attractive.
What is good will pull us in its direction as
long as we are not blocked from seeing it and
appreciating it. That's why the superheroes
in our favorite stories are depicted as moral
forces, or forces for what is good and right.
From childhood and on into adulthood,
superheroes can remind us of the importance
of self-discipline, self-sacrifice, and using
our lives for something good and noble. They
can do this while also entertaining us.
Of course, most superhero stories are
not written to teach us a lesson. Usually,
they're just for fun. But they have probably
been around for so long and have continued
to be so popular, in part because they
speak to our hopes. We all aspire to make a
difference, to have a positive impact on the
world, and to be acknowledged for that
impact. Superheroes can keep that flame
alive in our hearts 2 when we read about
their missions 3 . But their stories also speak
to our fears in equally important ways.

Fear and the Superhero
6

and courage over adversity, and so they
show us that we can also confront and
overcome all these dangers and fears.
7

8

2 keep

4
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When we confront adversity in our lives,
we are often inclined to just give up and
find an easier path. But superheroes show
us that nothing worth doing is easy. They
don't accept defeat, and they won't ever give
up. They believe in themselves and their
causes, and they go all out4 to achieve their
goals. By showing us that even very powerful
people have to fight and struggle, they help
us deal with the fears that we all face. So,
it will be tough. So what? We can do it.

The Example of the Superhero

We all fear harm. That's just part of
being human. In addition, we are often
fascinated and worried about the unknown
future. By portraying the many different
kinds of harm that can enter our lives,
superhero stories address those fears.
Superheroes display the power of character
the flame alive in our hearts: to help maintain our
hope for something
3 mission: a task that someone feels responsible to do

8

The image of a superhero like Batman can inspire us to use our
lives for something good and noble.

Superheroes are obviously very gifted
individuals. This is true of Superman and
many others. But all of us are gifted in some
way. All of us have unique talents and powers.
If we can follow the superhero's example, we
can find the courage to develop and use those
gifts in our lives, despite any challenges.
go all out: to perform a task as well as possible

9

Superheroes are moral examples. Superman
can inspire us. Batman can keep us going
even when the going is very tough. SpiderMan can show us the importance of listening
to our conscience5 rather than the voices
around us. Daredevil can remind us that
our limitations do not need to hold us back,
and that we all have hidden strengths.
5 conscience:

10

The heroic path is sometimes lonely, but
it is always right. If we keep an image of
the superheroes in mind-their strength,
courage, and resolve-we may find it easier
to stay true to that path in the end. What
would Superman do? Go do your version of
it. The world always needs one more hero.

an inner sense of right and wrong

MAIN IDEAS
Read the sentences. Number the main ideas in the order they are developed
in the excerpt. (Use the subheadings in the excerpt to help you.)

__ a. By confronting dangers and adversity, superheroes teach us to face
our fears and never give up.
_ ._ b. The example of the superhero leads us to develop our own talents and
find strength in ourselves.
_1_ c.

A superhero is a powerful being with abilities beyond ordinary
humans and the desire help others and fight evil.

__ d. The image of the superhero is entertaining, but it also inspires us
to use our lives for something good.
__ e.

A character that has superpowers is not necessarily a superhero.
The character must also have the desire to do the right thing.

DETAILS
Answer these questions.
1. What do superheroes represent and help us deal with according to the

writers and artists who create them?

2. Do all superheroes have superpowers? If not, what powers do they have?
Superman

3. What did Plato believe about "good"?

Reading and Writing
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4. Why have superhero stories been popular for so long?

5. What are we inclined to do when we face adversity?

6. What specific lesson can the character Batman teach us?

e

ct

Critical Thinking

Question 2 in
this activity asks
you to explain a
quotation. Explaining
a statement shows
that you understand
what it means and
can put it in your
own words. This will
help you remember
information better.

WHAT

Do You THINK?

Discuss the questions in a group. Then choose one question and write freely
for five to ten minutes.

1. If you could have a superpower, would you want one? Why or why not?

2. Explain this statement from Reading 1: "... not every costumed crime
fighter is necessarily a hero, and not every character that has superpowers
is necessarily a superhero."
3. Reading 1 mentions several famous superheroes. Think of a superhero that
you are familiar with. How can that superhero inspire you?

READING 2 I Heroes in Real Life

VOCABULARY
Work with a partner. Read the bold word and the three definitions in each
row. Two of the definitions are similar and correct. A third is incorrect.
Cross out the incorrect definition.
Word
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Definitions

1. access (n.)

the ability to use
something

too much of
something

the easy
availability of
something

2. ultimately (adv.)

in the end

finally

the best

3. vision (n.)

an idea formed in
the imagination

a plan for
the future

a test of ability

4. primary (adj.)

lowest

main

most important

I What makes someone a hero?

Word

Definitions

5. allocate (v.)

to give something
for a specific
purpose

to assign money
or resources to a
project

to prevent
someone from
using something

6. proceeds (n.)

money from a sale

salary to an
employee

profits from
an event

7. customize (v.)

to make specially
for a particular
person

to do something
in the usual way

to change for a
special need

8. venture (v.)

to go somewhere
new and possibly
dangerous

to do something
without knowing
what will happen

to see something
from a distance

9. contamination (n.)

a loud noise

pollution

a dangerous
substance

10. participants (n.)

people who take
part in an activity

people who
do something
together

people who take
things apart

11. convene (v.)

to bring people
together

to meet or gather

to make
something easy

12. mentality (n.)

a way of thinking

a type of illness

a habit of the
mind

PREVIEW READING

2

You are going to read two articles from the CNN.com website, "CNN Heroes:
Everyday People Changing the World." Preview the articles.

• Read the titles of the articles on pages 12 and 13.
• Look at the pictures and read the captions.
What do you think the two people have done that makes them heroes?
Write your ideas.

1.

2.

Reading and Writing
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Read the article and confirm your predictions.

Everyday People Changing the World
From Love Kitten to Child Literacy
ADDIS ABABA, Ethiopia-At 19, Yohannes Gebregeorgis
(pronounced yo-HAN-es geh-bre-GYOR-gis) borrowed
a novel entitled Love Kitten that changed his life forever.
Born in rural Ethiopia, his father was an illiterate cattle
merchant who insisted that his son have an education . So
Gebregeorgis had seen a few books in school. But having
a book of his own sparked a lifelong commitment.
2

Today, Gebregeorgis is establishing libraries and literacy
programs to connect Ethiopian children with books. "Most
Ethiopian children [only have] access to textbooks in the
classroom ," says Gebregeorgis. "Books children read
outside of school , those are the spices of education."

3

Until he became a children's librarian, he didn't realize
what the children of his native home ·were missing. Arriving
in the United States in 1981, Gebregeorgis ultimately put
himself through college, obtaining a graduate degree in
library science. He took a position at the San Francisco
Children's Library in 1985. There, he met The Little Engine
That Could, Captain Ahab, and Peter Pan.1 He realized the
impact children's books could make on a child's sense of
wonder and vision. "Children could imagine everything from
books-connections to other cultures, to other people, to
other children, and to the universe at large. Reading gives
them hope. It gives them pleasure. It gives them everything
that they cannot otherwise get in regular textbooks."

4

But Gebregeorgis found that there were no children's
books in Amharic, the primary language of Ethiopia, and
none representing the places and characters of Ethiopian
lore2 • When the library allocated $1,200 for the purchase
of Ethiopian books, Gebregeorgis was unable to find
The Little Engine That Could, Captain Ahab, and Peter Pan: characters in
fa mous children's books.
2 lore: traditional stories and beliefs
I
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"I just wanted to come home to
Ethiopia and help children have a
future, have hope."

any, so he wrote one: Silly Mamma was the first bilingual
Amharic-English children's book, and its publication led
Gebregeorgis to establish the nonprofit organization
Ethiopia Reads in 1988. Using proceeds from book sales
and grassroots 3 book-a-thons4, the nonprofit organization
financed his efforts to bring children's libraries to Ethiopia.
5

In 2002, Gebregeorgis returned to Ethiopia with 15,000
books donated by the San Francisco Children's Library. With
them, he opened the Shola Children's Library in his Addis
Ababa home. Young readers quickly overwhelmed the threeroom home, requiring the addition of two large tents to provide
shade for hundreds at a time. "I just wanted to come back to
Ethiopia and help children have a future , have hope," says
Gebregeorgis. In addition to the original library, Ethiopia Reads
established the Awassa Reading Center and Ethiopia's first
Donkey Mobile Library: Gebregeorgis customized a donkeypulled trailer-cart that now makes weekly visits to rural villages.

6

Gebregeorgis reads storybooks to children who have no
access to television or computers and believes that literacy
and education will emancipate5 his impoverished land. "With
literate children there is no limit ... to how much we can do."

Cleaning Her Mountains One Bottle at a Time
7

TILCARA, Argentina-Carmen Salva's mission
may be ambitious, but her belief is simple: "It's never
too early to start caring for the land you live in and
grow up in. It's a great joy to know that I am preparing
a new generation to respect the environment."

8

That's why on Saturdays, Salva and a group of 60 to 100
students, parents, and teachers can be found venturing
into their mountains, trash bags in hand and llamas in
tow. They're part of Esperanza de Vida (Hope for Life),
Salva's youth environmental group that is trying to clean
up the surroundings, one plastic bottle at a time.

9

Salva was born and raised in the Jujuy (pronounced
hao:. whee) province of northern Argentina, an area known
for its rich culture and spectacular vistas. Despite its beauty,
3 grassroots: coming from

the people, not fro m a government or other authority
fund-raisi ng event-sponsors pay a set amount for each book
someone reads; the name comes from the word marathon
5 emancipate: to free someone from something

4 book-a-thon: a
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Salva says there's no real environmental consciousness in
her community. "We have a lot of issues to work on-the
problem of water contamination; there's so much trash,"
Salva says. "We can't just think that it will take care of itself."
Salva, a teacher in Jujuy for 20 years, says the environmental
\ issues aren't recent. Ten years ago, she and her students
noticed a lot of trash outside the school. "The parks surrounding
the school were littered with bottles." They began volunteering
with a government program , collecting and bagging waste in
the area. The program waned 6 after a year, and students and
teachers could no longer continue their environmental efforts.

10

11

"Our city had no formal recycling program ," says Salva,
so she began Esperanza de Vida in 1997 to organize and
lead young participants in "making our streets and our
environment cleaner." At first, the group's activities were
limited to cleaning parks near and around the school. But
the organization's efforts have expanded well beyond the
immediate area, and other Jujuy schools have joined in.
About 150 people now take part, including about 80 children.

12

Salva and fellow teachers have noticed their students
apply as much energy and commitment to the weekend
environmental activities as they do to their general subjects.
"Some even wait by my house on Saturday for the program
to begin," beams Salva.

13

The group convenes early in the morning to hike together
into the mountains, where they work for hours, picking up
trash and separating recyclables. On an average Saturday
cleanup, it's not unusual for the group to collect roughly 60
bags of trash for recycling, clearing thousands of bottles. The
llamas help carry the heavy load down from the mountains.
The local government helps to transport the collected
recyclables to the drop-off center, nearly 50 miles away.

14

Salva says the group is raising awareness, adding
new volunteers, and implementing new projects. The
children are even teaching their parents to care for the
environment around them . "It's a great joy to know that I am
preparing a new generation to respect the environment,"
says Salva. "Their children's children will have another
mentality, and our goal will be accomplished."
6 wane:

14
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"It's a great joy to know that I am
preparing a new generation to respect
the environment."

MAIN IDEAS
Complete the chart with information about Yohannes Gebregeorgis and
Carmen Salva.
Yohannes Gebregeorgis
1. Home country

Ethiopia
a teacher

2. Job
3. What made the
person interested
in the cause?

4. What was one of
the first things he
or she did?

Carmen Salva

After reading books like
Peter Pan, he realized

Ten years ago, she and
her students noticed

He wrote _ _ _ _ _ __

They began volunteering

which was _ __ _ _ __

collecting _ _ _ _ _ __

5. What organization
did he or she
create? When?
6. What is the
mission of the
organization?

To bring _ _ _ _ __ __

7. What is one major
accomplishment
the article
describes?

In 2002, he opened _ __

To organize and lead
participants _ _ _ _ __

On an average Saturday
cleanup, the group collects

Reading and Writing
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DETAILS
Correct these false statements.

Yohannes Gebregeorgis
1. He thinks the books that students read in class are the "spices of education."

2. He wrote Silly Mamma because he did not have enough money to buy books.

3. When the Shola Cpildren's Library opened, very few children came.

4. He believes that television and computers will free his impoverished land.

Carmen Salva
5. The Jujuy province is an area known for water contamination and trash.

6. Her organization's efforts are limited to the immediate area.

7. On Saturdays, the group hikes around the city, where they work for hours.

8. - The volunteers help to transport the recyclables to the drop-off center.

ct

WHAT Do You THINK?
A. Discuss the questions in a group. Then choose one question arid write
one paragraph in response.

1. Have you ever volunteered to do something to help your community?

If so, describe your experience. Ifnot, what kind of volunteer work could
you do?
2. Firefighters are often seen as heroes. What other people are seen as heroes
because of their profession? Why?

16
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3. Think of someone in the news who is a real-life hero. What makes this
person a hero?

B. Think about both Reading 1 and Reading 2 in this unit as you discuss
the questions.

1. How are real-life heroes like superheroes? How are they different?

2. Would you rather be a real-life hero or a superhero? Why?

Vocabulary Skill

Using the dictionary

I.

When you look up a word in the dictionary, you will find the definition of a word
and other information about the word and how it is used. Different dictionaries
may include slightly different information, but they are generally organized in a
similar way. Notice the different parts of this dictionary entry from the Oxford
Advanced American Dictionary for learners of English.

.. ~~
I. pronunciation I
syllable
division

~

em·bod·y /rm'badi/ ve~ lem.bod.ies, em .bod.y.ing, em
od.ied, em.bod.iedI 1 to express or r epresent an idea or
a qualIty SYN REPRESENT: - sth a polltlctan who em
the hopes 0
uth • be embodied in sth the principles
in the Dec/a~
of Human 'Rights 2 - sth Iformo~
em
o include or co
something: This model embodies many
_

I

spelling of irregular
word endings
.

. .

multiple definitions and
example sentences

~

new feature

part(s) of speech

,

~r~-o-rm-a-I-u-s-ag-e'l

All dictionary entries are from the Oxford Advanced Americon Dictionary for learners of English © Oxford University 2011

A. Look at the dictionary entry for mentality. Check (.,1') the information that
this entry has.
men·tal·j·ty fJ:iD/mm't"'latil noun [usually si ng.] (pl.
men.tal .i.ties) the particular attitude or way of thinking of a
person or group SYN MINDSET: I cannot understand the
mentality of video gamers . • a criminal/ghetto mentality :) see
also SIEGE MENTALITY

o
o
o
o

o

syllable division
pronunciation
partes) of speech
spelling of word endings
multiple definitions

o
o
o
o

example sentences
formal usage
synonyms
common collocation(s)
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e

B. Look at the dictionary entries. Answer the questions. Then compare your

for Success

The abbreviations
-5th and -5b mean
"something " and
"somebody." They
show you whether
a verb is followed
by a noun for a
thing (-5th), a person
(-5b), or both.

answers with a partner.

con·front

I'

/k;m'frAl1t/ verb

1 - sb/sth (of problems or a difficult situation) to appear
and need to be dealt with by someone: the economic
problems confronting the country. The government found itself
confronted by massive opposition. 2 - sth to deal with a
problem or difficult situation SYN FACE UPTO: She knew that
she had to confront her fears. 3 - sb to face someone so that
they cannot avoid seeing and hearing you, especially in an
unfriendly or dangerous situation: This was the first time he
had confronted an armed robber. 4 - sb with sb/sth to make
someone face or deal with an unpleasant or difficult person
or situation : He confronted her with a choice between her career
or th eir relationship. 5 be confronted with sth to have
som ething in front of you that you have to deal with or react
to: When confronted with a bear, stop and stay calm.

1. How many definitions does confront have? _ _ _ __ _ _ _

2. What synonym is given for confront? _ _ _ __ __ _
3. What common expression is given that uses confront?

in·her·ent

fJ:ZI!/m 'hn,mt; -'her-/ ad}. - (in sb/sth) that is a
basic or permanent part of someone or som ething and that
cannot be removed SYN I NTR I NSI C the difficulties inh erent in
a study of this type . Violence is inherent in our society. • an
inherent weakness in the design of th e machine ~ in .herent.ly fJ:ZI! adv.: an inherently unworkable system

4. What part of speech is inherent? _ _ _ __ _ __
Inherently? _ _ _ _ _ _ _ _

5. What synonym is given for inherent? _ _ _ _ _ _ _ _
6. Where are the syllable divisions in inherently? Write the word and put
a slash (I) after each syllable. _ _ _ _ __ _ _
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con·strain tlm Ikan'streml

verb Iformal) 1 [usually
passivej - 5b to do 5th to force someone to do something
or behave in a particular way: Th e evidence was so compelling
that he felt constrained to acceptit. 2 [often passive] to restrict
or limit someone or something: - 5th Research has been
constrained by a lack offunds. • - 5b (from doing 5th) She felt
constrain ed from continuing by the th reat of losing her job.

7. In what form is constrain usually used? _ _ _ _ _ _----'__
8. How many example sentences are given for constrain?

9. What two words often follow wnstrain? _ _ _ _ __ __

a ·chieve·ment

I'

tlm/a'tJivmantl noun
1 [e] a thing that someone has done successfully, especially using their own effort and skill: the greatest scientific

achievement of the decade . It was a remarkable achievement
for such a young player. • They were proud of thei r children 's
achievements. :> collocations at ACHIEVE 2 [u] the act or
process of achieving something: the need to raise standards
of achievement in education. Even a small success gives yo u a
sense of achievement 1= a feeling of pride).

10. Where are the syllable divisions in achievement? Write the word and
put a slash (I) after each syllable. _ _ _ _ _ __
11. How many definitions does achievement have? _ __ _ _ _ _ __

12. What common collocation is given that uses achievement?

c.

Work with a partner. Look up words from Reading 1 and Reading 2 in
your dictionary. Take turns asking each other questions like the ones
in Activity B.
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A paragraph is a group of sentences that develops one main idea. The paragraph
usually begins with a topic sentence. It is developed with supporting sentences.'

Topic sentence
The topic sentence introduces the topic and contains a specific idea or opinion
about the topic, called the controlling idea. The topic sentence helps the reader
understand the purpose of the paragraph. In the sentence below, the purpose is to
define what a superhero is.
controlling idea

topic

I

II

I

A superhero is a powerful being who always tries to do the right thing.

Supporting sentences
To create unity, supporting sentences must all relate to the topic and give
information to support and develop the controlling idea. To create coherence,
they are organized in a logical way so there is a clear connection between the
ideas. Often transition words like first, in addition, and for example are used to
show the relationship between the supporting sentences.

Concluding sentence
A paragraph usually ends with a concluding sentence. This sentence summarizes
the paragraph or restates the controlling idea presented in the topic sentence.

e

A. Read the paragraph. Then follow the steps on page 21 to analyze it.

for Success

To check if a
supporting sentence
relates to the
controlling idea,
read the supporting
sentence and then
reread the topic
sentence to see
the connection .

Successful people share three common qualities that allow them to stand
out. First, people wHo are successful are organized. They don't waste time,
and they work in ways that maximize their efficiency. They also work
longer hours. Second, they are focused and single-minded. They can see
where they want to go and only do the things that will get them there. For
example, when they are working on something, they don't get lost in the
details or overwhelmed by the tasks they need to do. Finally, people who are
successful must be able to set and accomplish goals. Knowing what they want
helps them to stay both organized and focused. Not many people succeed
without these qualities, but these behaviors can be learned and improved....
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1. Find the topic sentence. Underline the topic. Circle the controlling idea.
2. One sentence doesn't contribute to the unity of the paragraph because it
doesn't develop the topic. Draw a line through it.
3. Circle the transition words that contribute to the coherence of
the paragraph.
4. The paragraph doesn't have a concluding sentence. Circle the ,best sentence
below. Why is it the best choice?
Successful people
are organized.

a. Anyone can stand out if they develop their organization, focus ,
and goals.
b. The most important quality is setting goals because it affects the others.
c. People who are successful are organized, focused, and set goals.

B. Work with a partner. Read the sentences and number them to make a
meaningful paragraph. First, identify the topic sentence. Then, order the
supporting sentences to create unity and coherence. Finally, identify the
concluding sentence.

__ a.

First, superheroes engage in all kinds of activities that we wish we
could experience, but don't usually have the chance to do.

__ b. In addition, they are admirable because they do work that is
meaningful and helpful to others.
__ c.

l

Superheroes remain popular because they both entertain and inspire.

d. For example, they get to drive fast, play with cool gadgets, and even
fly through the air or climb tall buildings. Who wouldn't enjoy those
kinds of thrills?

__ e.

Whether or not we get to live out this fantasy, superheroes will always
be fascinating because they act out these opportunities for us and
allow us to dream.

__ f.

Finally, and most importantly, they appeal to our desire to be more
than we are and to conquer our' fears.

__ g.

If we had to face extraordinary adversity, we want to believe that we
would have the strength and courage of a superhero.

l

h. Most of us will never feel like we are saving the world, but
superheroes often do things that save the planet or at least a city,
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l. Restrictive relative clauses* describe or identify nouns. Usually, they directly

follow nouns, noun phrases, or indefinite pronouns (something, everyone, etc.).
noun

adjective clause

I

I

A hero is someone who embodies the best human qualities.
Superheroes face questions that we will face someday.

2. Most relative clauses begin with a relative pronoun.
• Use who or that after nouns for people.

[

A hero is a person who performs great acts.
Ordinary people that we each know can be heroes.

• Use that or which after nouns for things. (Which usually sounds more formal.)

[

Comic books that tell stories about superheroes are very popular.
Superheroes do things which we would like to be able to do.

3. You can think of a sentence with a relative clause as a combination of two
sentences about the same noun.
• In a subject relative clause, the relative pronoun stands for the subject of the
clause. It is followed by a verb.
A hero is someone. + lie or she embodies the best human qualities. =
subject + verb

I

I

A hero is someone who embodies the best human qualities.

• In an object relative clause, the relative pronoun stands for the object of the
clause. The relative pronoun is followed by a subject + verb.
Superheroes face questions. + We will face the questions someday. =
object + subject + verb
I
I

Superheroes face questions that we will face someday.

4. In object relative clauses, the relative pronoun can be omitted.

[

Ordinary people that we each know can be heroes.
Superheroes do things whieh we would like to be able to do.

"Also called identify ing adjective clauses
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A. Underline the relative clause in each sentence. Circle the noun or noun
phrase it identifies.

1. Not every~rac~ that has superpowers is necessarily a superhero.

2. Some superheroes possess abilities which they have developed to a
superhuman level.
3. At 19, Yohannes Gebregeorgis borrowed a novel that changed his life forever.
4. His father was an illiterate cattle merchant who insisted that his son have
an education.
5. He reads storybooks to children who have no access to television.
6. Salva started a youth environmental group which is trying to clean up the city.
7. The trash Salva's group collects is carried away by llamas.

B. Combine each pair of sentences using a restrictive relative clause with
who, that, or which. Use the words in bold to help you.
1. We all aspire to do something. Other people will respect it.

We all aspire to do something that other people will respect.

2. A superhero helps people. They cannot help themselves.

3. Superheroes engage in activities. We would like to experience them.

4. To me, a person is a hero. He inspires others to do good deeds.

5. Reading books for pleasure gives students something. They cannot get it
in regular textbooks.

6. Caring for the environment is something. We can all do it.

7. Someone is a generous person. He or she donates money to charity.

c. Which sentences in Activity B can omit the relative pronoun? Cross out
the relative pronoun if it can be omitted.
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Write an analysis paragraph

I

In this assignment, you will write an analysis paragraph. As you prepare
your paragraph, think about the Unit Question, "What makes someone
a hero?" and refer to the Self-Assessment checklist on page 26. Use
information from Readings 1 and 2 and your work in this unit to support
your ideas.
For alternative unit assignments, see the Q: Skills for Success Teacher's Handbook.

PLAN AND WRITE
A. BRAINSTORM

Follow these steps to gather ideas for your essay.

l. In the chart below, list three people who you think are heroes. Describe the

qualities that they possess and give an example of their accomplishments.
Person

Qualities

Accomplishments

1.

2.

3.

2. Compare the people in your chart. What qualities do they share? How are
their accomplishments similar or different?
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B.

m::!.ilII

Use your ideas from Activity A to make an outline for a paragraph
in which you analyze what makes someone a hero. Look back at the
Writing Skill on page 20 to help you.

1. Write a topic sentence with a specific controlling idea.

e

for Success

Outlines help you
put your ideas in
order. Often when
you write an outline
for a paragraph, you
include the topic
sentence, notes
about the important
supporting details,
and the concluding
sentence.

2. Think about how to organize your supporting ideas so they have unity
and cohesion.

A. __________________________________________________

B.

-

- - -- --

- - - - -- -- -- -- - -- - - -- --

c. __________________________________________________

D. __________________________________________________

3. Summarize your ideas in the concluding sentence.

E. __________________________________________________

c. '@ihjij

Write your paragraph. Use your outline from Activity B and ideas
from your knowledge, experience, and reading. Include relative clauses
where appropriate. You may also use transition words in the box below
to help connect your ideas. Look at the Self-Assessment checklist on
page 26 to guide your writing.

In addition,

Also,

For example,

For instance,

First,

Second,

Finally,

Most importantly,
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REVISE AND EDIT
A. PEER REVIEW Read a partner's paragraph. Answer the questions and
discuss your answers with your partner.
l. Does the paragraph explain what m akes som eone a hero?

2. W hat qualities of a hero does the paragraph develop?
3. Are the supporting sentences organized in a logical way? Do they all
develop the topic sentence?
4. Do you agree with the writer's ideas about what makes someone a hero?

B.

';EWJjOi4

C.

I:EIiJ

Review the answers to the questions in Activity A. You may
want to revise and rewrite your paragraph.

Complete the Self-Assessment checklist as you prepare to write
the final draft of your paragraph. Be prepared to hand in your work or
discuss it in class.
SELF-ASSESSMENT
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UNIT 1

0

0

Does the paragraph have a topic sentence with a clear controlling idea?

0
0

0
0

Are there enough details to support the topic sentence?

0
0

0
0

If transition words are included, are they used appropriately? .

0

0

Did you check the essay for punctuation, spelling, and grammar?

Are relative clauses used correctly?

Does the essay include vocabulary from the unit?

I What makes someone a hero?

Circle the words you learned in this unit.
Nouns

Verbs

Adjectives

access j> fm"l!
achievement j> fm"l!
adversity
contamination
mentality fm"l!
participant !im!
proceeds fm"l!
resolve fm"l!
version j> fm"l!
vision j> fm"l!

allocate fm"l!
aspire (to)
confront j>
convene fm"l!
customize
embody
pursue j> .
venture j>

acknowledged (for) !im!
constrained
inclined fm"l!
primary j> r;m!
Adverbs

inherently r;m!
ultimately j> r;m!

j> Oxford 3000'Mwords
fm"l! Academic Word Li st
For more information on the Oxford 3000'Mand the AWL, see page xi.

Check (1') the skills you learned. If you need more work on a skill, refer to the
page(s) in parentheses.

READING
VOCABULARY
WRITING

I can preview and predict the content of a text. (p. 6)
I can understand the organization of a dictionary entry.
(p.17)
I can write a well -structured paragraph. (p. 20)
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